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Division profile 

Evergreen School Division is located in the 
eastern Interlake region of Manitoba, bordering 
the shores of Lake Winnipeg from Chalet Beach 
north to Hecla Island. Our school community is 
culturally diverse and provides high quality 
learning opportunities to approximately 1460 
students in eight schools located in four 
communities (Winnipeg Beach, Gimli, Arborg, 
and Riverton). The school division offers and 
wide variety of curricular and extra-curricular 
programs and is characterized by dedicated 
and caring staff which seeks to ensure success 
for every student, every day. 
 
 

Senior Administration Team 

Superintendent Roza Gray 

Assistant Superintendent Scott Hill 

Secretary-Treasurer Charlie Grieve 

 
 

Vision 

Learning Today to Improve Tomorrow 
 
 

Mission 

Evergreen School Division will engage students 
in learning to become contributing citizens of a 

democratic society 

Facts at a Glance (2016-2017) 
 

Total Enrollment (Sept. 30, 2016) 1454 

Annual Budget $20.8 million 

Division Area (sq. km.) 2,424 

Number of Schools 8 

Other Facilities  

Education Support Centre – Gimli 

Continuing Education Centre – Gimli  

Bus Garages – Gimli/Arborg  

Maintenance Facility – Gimli 

5 

Number of Bus Routes 

Pupils Transported per day 

Distance Driven per day (km) 

24 

1115 

3,892 

Employees 262 

Trustees 9 
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Division Staffing Profile 

Full-time equivalents No. 

Principals 8 

Vice-principals 1 

Teachers 115 

Counsellors 9 

Resource teachers 11 

Educational Assistants 57 

Speech language pathologists 1 

Occupational Therapists 0 

Physiotherapists 0 

Psychologists 1 

Social Workers 0 

Student Support Consultant 1 

Learning Consultant 1 

Student Services Coordinator 1 

 
 
Disaggregated data for students designated as 
English as an Additional Language (EAL) and 
self-declared Aboriginal Students 

Disaggregation No. of 
students 

% of student 
population 

English as an 
Additional 
Language 

17 1.2% 

Self-declared 
Aboriginal 

213 14.6% 

 
 
Education for Sustainable Development (ESD) 

Education for Sustainable Development No. 

Number of schools in the division  8 

Number of schools with an ESD plan 8 

 

WEBSITE LINK 

www.esd.ca  

 

DIVISION PLAN LINK 

2016-2021 Education Plan 

 

 

2016-2021 Education Plan Highlights 

Evergreen School Division’s Education Plan 
provides a framework and identifies priorities to 
ensure students have the literacy and numeracy 
skills to engage in learning to become 
contributing citizens in a democratic society.   
Students need to experience a rich variety of 
relevant learning experiences in safe, 
respectful, caring environments that support 
student well-being.  

The Education Plan was developed in 
consultation with the community, staff and 
students.  The selection of priorities was 
influenced by provincial direction, research, 
survey results, focus groups and student 
achievement data.    

Key elements of the Education Plan 

 Increased student achievement in 

reading, writing, mathematics  

 Students’ well-being (particularly in 

school) will be articulated, assessed and 

enhanced 

 Professional learning for teachers as a 

focus to improve student success 

 Inclusion of a three tiered approach to 

instruction and programming (with higher 

levels of support for students with 

complex needs) 

 

Priorities 

 Literacy 

o Reading 

o Writing 

 Numeracy 

 Well Being 

 

http://www.esd.ca/
http://www.esd.ca/Documents/2016-2021%20Education%20Plan%20Version%201.0%20Final.pdf
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Using Data to Enhance Instructional Approaches 
 

The Division has a history of data collection and use to inform decisions about planning at 
the division and school level.  As we continue to learn how to use data effectively, we are 
becoming more specific about the questions to ask related to resource allocation, priorities 
in the school, classroom instruction, professional learning, etc.  We are also becoming 
acutely aware of how much work there is to be done with staff to better use data to make 
more informed choices about teaching and learning in literacy and numeracy.   

 
 

Strengths 
 

Challenges 
 

 Our principals, consultants and 
Board of Trustees have an 
appreciation for the use of data to 
make informed decisions.  

 Each of our principals has attended 
the “Got Data” sessions facilitated 
by Bruce Wellman.   

 Our teaching staff is open to use 
data to inform instructional 
practices. 

 Provincial and division data, 
disaggregated to provide additional 
information about specific 
populations, is of great interest.  

 A focus on tiered interventions in 
each of our schools in order to 
pursue successful learning 
outcomes for all students.  

 Junior Kindergarten programming at 
all Early Years schools has been 
extended from Sept-June (Oct-May) 
and includes the administration of 
the EYE-DA. 

 Kindergarten programming has 
been expanded to 3 full days per 
week and includes administration of 
the EDI.    

 

 Shifting toward a focus on how 
specific, consistently collected data 
will inform changes in classroom 
and school practice.   

 Strengthening the credibility and 
understanding of the data that is 
‘closest’ to classroom teaching and 
learning, such as report card data, 
credit acquisition, and student 
achievement on provincial 
assessments.   

 Implicating all levels of the system in 
habits of ‘triangulating’ data via 
observations, conversations and 
products for improved teaching and 
learning.   
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Using Data to Enhance Instructional Approaches 
Next Steps 

 
When assessing learning and progress, we want to ensure we have a deep 
understanding and rich description of what a learner knows and is able to do.   
Therefore, we collect information from three general sources: observations of the 
learning, the products learners create and the conversations we have when 
discussing learning. This triangulation of learning (collected from different sources over 
time) will occur at the classroom, school and division levels.  
 
At the classroom level, collecting evidence from different sources over time means that 
Teachers: 

 Assess student learning using observations, conversations and products; 

 Co-construct learning criteria with students to guide instruction, descriptive 
feedback and student self-assessment;  

 Use classroom profiles to inform instructional design and flexible grouping for 
targeted instruction. 

 
At the school level, collecting evidence from different sources over time means that 
Principals: 

 Support teacher practice using student and classroom observations, reflective 
conversations and classroom data; 

 Co-construct teaching criteria with teachers to guide instruction, descriptive 
feedback and teacher self-assessment;  

 Use classroom and school profiles to inform professional learning, resource 
allocation and the design of tiered supports. 

 
At the division level, collecting evidence from different sources over time means that 
Superintendents: 

 Support school leadership practice using school and classroom observations, 
reflective conversations and school and classroom data; 

 Co construct leadership practice criteria with principals to guide school 
leadership, descriptive feedback and principal self-assessment; 

 Use school profiles to inform professional learning, resource allocation and the 

design of tiered supports.   
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Literacy & Numeracy 

 

Strengths Challenges 

 Each school in the division has 
articulated a school improvement plan 
with a focus on Literacy, Numeracy, 
and Well-Being.   

 All teachers have been involved in the 
co-construction of criteria related to a 
question of “what is important in 
effective instructional practice?”   

 Teachers and Principals have 
embraced recent professional learning 
opportunities focused on literacy 
instruction through lesson-demos with 
Sandra Herbst.  

 Principals are enhancing their 
presence in classrooms to support 
teacher reflection and growth. 

 Division leaders are enhancing their 
presence in schools and classrooms 
to support instructional leadership.  

 Staffing allocations in each early and 
middle years schools for Learning 
Support to focus on Literacy and 
Numeracy achievement.   

 Reading Recovery in place in all early 
years schools.  

 All Early and Middle Years schools 
use running records and reading 
diagnostic tools to inform instruction 
and interventions.       

 Divisional Learning Consultant role 
has been refined to enhance the focus 
on Literacy and Numeracy.   
 

 Grade 12 Provincial Assessment 
scores (pass rates) in Math are often 
considerably below the provincial 
average. 

 Provincially calculated graduation 
rates reveal that we have been less 
successful than our own historical 
data has suggested.   

 The schools in our division have a 
history of choosing to focus on 
different forms of data; there are 
varied / competing interpretations re: 
provincial report card data among 
teachers and school leaders.  

 Disaggregated data has re-enforced 
the need to enhance the focus on 
success for indigenous learners.   

 Disaggregated data has re-enforced 
the need to consider changes to 
practice to support greater success for 
boys.   
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Literacy & Numeracy 
Next Steps 

 

 Grade Group PLCs across the school division will focus on K-8 writing.  Teachers 
will collaborate on developing a sort of continuum / ‘rubric’ / ‘illustrated end of year 
expectations’ that will include exemplars and descriptors to inform consistency and 
accuracy of report card grading.  This will also assist in designing opportunities for 
students to self-assess and to co-construct criteria.   

 Each High School is tracking credit acquisition on a per student basis, with a 
particular focus on ELA and Math in Grade 9.  This will help to inform the design of 
support systems to improve student success at this critical grade. This will also 
inform collaborative work among high school teachers on enhancing instructional 
practice.   

 Grade 12 ELA and Math teachers will engage in collaborative inquiry with the 
provincial assessment results in mind, in order to inform enhanced instructional 
practice and learning design through the high school years.   

 Divisional Leadership Team (Principals, Consultants, Senior Administrators) will 
engage in collaborative inquiry with the provincially calculated graduation rates in 
mind in order to inform potential enhancements to program and instructional design 
from 9 – 12.  In addition to graduation rates, each high school’s per student credit 
acquisition tracking will inform the design and implementation of various support 
apparatus to help all students succeed.  

 Criteria which has been co-constructed by teachers re: “What is important in 
effective instructional practice?” will inform teacher professional growth.  Principals 
will engage in a ‘walk-through’ process that considers these co-constructed criteria 
to inform mediative questions to inform continuous improvement of instructional 
practice and learning design.   

 Consider ways to be more intentional about tracking and supporting children in 
care.   

 Use report card data to inform the continued design and implementation of tiered 
supports.   

 



7 

  

 
Aboriginal Academic Achievement 

 
Strengths Challenges 

 Additional Learning Support 
allocation of staffing to school(s) in 
support of Literacy and Numeracy 
achievement among indigenous 
learners. 

 Divisional staffing allocation for an 
“Aboriginal Educator,” who works 
across schools, in classrooms, 
with our divisional Aboriginal 
Education Committee, and with our 
divisional student group: EAGLE 
(Evergreen Aboriginal [and non-
aboriginal] Group of Leaders in 
Education.  This work is focused 
on academic achievement, in 
particular with literacy, numeracy, 
and high school credit acquisition, 
as well as cross-cultural 
understanding and immersive 
cultural experiences.      

 Teachers and Principals have 
embraced professional learning 
opportunities re: indigenous 
learners, treaty training, and TRC 
recommendations including Kevin 
Lamoureux (all staff), The Blanket 
Exercise (all teaching and EA staff) 
and other examples.   

 After-School program in Riverton 
Collegiate to provide additional 
learning supports.   
 

 Our Indigenous students are over-
represented among those who do 
not attain important high school 
credits in ELA and Math, 
particularly in Grade 9, and are 
also less likely to graduate. 

 From Resiliency Survey Data 
which includes mental health 
indicators from the Youth Mental 
Health survey, we know that our 
indigenous students are over-
represented among those who 
struggle with well-being.   

 We need an enhanced, more 
consistent approach to using 
disaggregated data to inform 
changes that will be more 
supportive of our indigenous 
learners.   

 We continue to notice a number of 
students / families who choose not 
to self-declare or identify 
themselves as Aboriginal.   
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English as an Additional Language 

See Literacy and Numeracy, as above, plus: 

 Our population of EAL learners in the school division totals 17.  Each student has 

their own individual EAL plan. 

 Resource teachers collaborate with classroom teachers to develop specific plans for 

EAL learners. 

 Teachers continue to attend professional development opportunities specific to 

supporting EAL learners.  

 The school division continues to invest in technology that can help support and 

enhance communication and learning for EAL learners.  

 Continued connections with the community to engage volunteers and additional 

supports for EAL learners in the school and community.       

 

Aboriginal Academic Achievement  
Next Steps 

See Literacy and Numeracy steps, as above, plus: 

 Continue to allocate additional staffing to support academic success of Aboriginal 
students, particularly in the area of literacy and numeracy.   

 Seek additional ways to generate our own data on Aboriginal student achievement 
which includes aboriginal students who have not self-declared on registration. 

 Pursue enhanced focus on disaggregated data at the school level to inform 
additional supports and improvements to instructional design.   

 Seek to expand our inventory of culturally appropriate reading materials and 
resources. 

 Continue the Aboriginal Education committee to inquire into additional ways to 
support Aboriginal student success, including consideration of TRC 
recommendations, infusing Aboriginal issues into curricula, using data to inform 
instructional practice and program design.  

 Continue to emphasize that a focus on Aboriginal student success must be 
embedded into each of our priority areas: Literacy, Numeracy, and Well-Being.  

 


